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What we will cover

• Overview of the Bologna process

• The Doctoral cycle: aims, processes and development

• Lesson drawing and Implementing Change

• The UK experience of doctoral reform 2004-2015



The Bologna Process

• Launched in 1999 with 29 countries 

• To establish European Higher Education Area by 2010

• To ‘Answer’ some of Europe’s Social and Economic problems by enhancing:
• Quality of Education;
• Research Capacity;
• Staff and Student Mobility;
• Graduate employability.

• To remain competitive in a global society.



The Bologna Process: The process

• Voluntary pan –European co-operation

• No legally binding treaty or regulation

• Encouraging convergence

• Endorsement of common transparent principles to share good practice



Doctoral Education in the European
context

• Doctoral cycle supported both by DG Education (EAC) and DG Research 
(RTD).

• Main link between the EHEA and ERA

• Drivers of change:
• challenges of the fast growing global competition and changing labour market 

• policy objectives of the EU (ambitious Lisbon objectives for growth, Research and 
Development strategy, Internationalisation agenda)

• EUA has played a key role in setting the new vision for doctoral Education in Europe



Establishing the Doctoral Cycle 
was challenging 

• Doctorates often defining feature of university identify

• Heterogeneity of University structure

• Different state traditions, legal frameworks and 
regulatory frameworks 

• Autonomy versus centralisation

• Disciplinary diversity



Doctoral cycle based on;-
Ten Salzburg principles

• The core component of doctoral training is the advancement of 
knowledge through original research. At the same time it is 
recognised that doctoral training must increasingly meet the needs of 
an employment market that is wider than academia

• Embedding in institutional strategies and policies…

• The importance of diversity: the rich diversity of doctoral 
programmes in Europe including joint doctorates is a strength which 
has to be underpinned by quality and sound practice

• Doctoral candidates as early stage researchers: should be recognised 
as professionals with commensurate rights



continued

• The crucial role of supervision and assessment
• Achieving critical mass
• Doctoral programmes should operate within appropriate time duration (3-4 

years)
• The promotion of innovative structures to meet the challenge of 

interdisciplinary training and the development of transferable degrees
• Increased mobility
• Ensure appropriate funding

Agreement of Salzburg Principles (2005)

• http://www.eua.be/eua/jsp/en/upload/Salzburg_Conclusions.1108990538850.pd



Key points

• Establishment of structures for doctoral students

• Structured RT programme

• Rights of candidates

• Mobility

• Sound QA



The Development of the Doctoral Cycle

• Increasing link between Research Innovation and Education

• Growing emphasis on Employability and Skills

• Increasingly Internationalised context (competition, collaboration, 
rankings, mobility)

• Concordat for Researchers

• New developments in research Masters 



What are the drivers for change in national doctoral 
programmes from the Bologna Process?

• Not binding – voluntary process but still has a strong influence across the 
wider European university sector

• No equivalent (yet) of the diploma supplement for the first cycle for  
recording of third cycle degrees

• Framework for Higher Education Qualifications

• Benchmarking exercise through Trends reports, the Tuning project and 
other assessments by the EUA



continued

• Mutually shared criteria, methodology and self-accreditation through 
ENQA and The European Standards and Guidance; The Framework for 
Higher Education Qualifications becomes a reference point for the 
three cycles of degrees

• Mobility of students especially when funded by a European project 
are a driver for change

• EUA and the Council for Doctoral Education shapes policy networks

• The power of Benchmarking, League Tables and ‘soft’ law

• Reputational capital acquired ( internationally ?)



What do you need for change?

Change and Reform do not just happen through frameworks, benchmarking, good practice and policy transfer.

Principles Strategies Leadership

Champions and 
Academic support

Resources Good luck Conducive conditions



The example of UK reform of doctoral 
education 

• Prior to the early 2000s UK was operating with a largely 
‘individualised’ system for Doctoral students

• Often based on a ‘Master servant’ relationship

• No systematic research training

• Research Councils had PG Training Boards but funding of Research 
students was individualised

• Completion rates were not seriously monitored

• Unclear paths between Masters and Doctorates



Ten years later….

• Structured environment with Graduate schools, Research training 
Programmes, Joint Supervision and clear completion targets

• More student centred process with a Code of Practice, QA of Doctoral 
environment, clear appeals process…

• Training focussing on subject specific and generic skills

• Increased interdisciplinarity

• Closer emphasis on the research environment- concentration of      
research students in fewer institutions (controversial)

• More collaborative doctorates (with industry or public/voluntary sector)

• Better tracking of employment trajectories (https://www.vitae.ac.uk)





How did this happen in UK? 

Two key drivers…

• Funding Council reformed Postgraduate Research Training(through a joint 
skills statement) and subsequently reorganised Masters programmes 

• The QAA produced a code of practice for Research Programmes in 2004

This was supported and shaped by

üa national funding initiative for generic skills training (Roberts funding)

üStrengthening of national PGR bodies such as UKGRAD (now Vitae) and 
UKCGE that were highly influential in shaping good practice.

üAn increasingly prescriptive national Research environment



These initiatives had an impact on

• Structures

• Policies

• Processes

• Culture

These reforms largely predated the development of the Third Cycle but 
were reinforced by areas such as the Concordat for Researchers, 
mobility opportunities and similar developments in mainland Europe.



Not perfect and still challenges…..

• Meeting the research impact agenda

• Demonstrating the value of doctorates to employers

• Effective collaboration (with outside bodies in collaborative 
doctorates;  between institutions)

• Researcher Training and Development and Blended learning

• Interdisciplinarity (supervision issues etc)

• Submission in 4 years Full time

• Constructing appropriate Masters programmes



Lessons for Ukraine

• UK example shows that systemic change is possible

• Not quick because doctorates are at the heart of universities and 
adaptations require cultural change

• Bologna Doctoral cycle provides excellent framework for both 
principles and quality measures

• But needs to be supported by agencies and actors within the Ukraine

• Sustained and well implemented reforms will bring benefits in terms 
of mobility, funding, international visibility, research outputs…


